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ABSTRACT

Childhood  direct nature experiences (DNEs) are crucial to create lasting relationships with
nature that will in turn influence long-term biodiversity conservation. However, as children
increasingly become urbanites, they also get progressively separated from nature. A loss DNEs
of is worrisome because it can influence conservation willingness (CW) in multiple ways that are
not fully understood. This study aimed to examine the serial mediation of biodiversity knowledge 
(BK) and affective attitudes (AA) in the relationship between DNE frequentness and CW.
Data was gathered using an online survey questionnaire administered to 429 11–12 years old
schoolchildren in the Maldives. A two-serial mediation analysis confirmed an underreported,
predictive sequential pathway from DNEs through BK to AA to CW. Also, DNE frequentness
exerted positive direct effects on BK and AA. While BK exerted neither significant direct nor
independent mediating effects on CW, AA exerted both effects on CW. The direct effects of
BK on AA are vital to re-orient innate, misconstrued, or biased negative attitudes to promote
CW. Overall, DNE frequentness has positive effects on CW due to indirect effects rather than
direct ones. The findings have implications for educators and other stakeholders to facilitate
appropriate, contextually meaningful DNEs that enhance understanding of BK and stimulate
positive shifts in attitude as a means to promote CW. This is an indispensable step towards
successful education for sustainable development and long-term biodiversity conservation.
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INTRODUCTION

With the world in a state of environmental crisis, particularly stemming from 
unprecedented biodiversity loss (Ceballos et al., 2017; Lyle, 2021, sustainable solutions 
to this predicament remain elusive.). Considering it a crucial tool to address sustainability 
challenges, many countries have adopted education for sustainable development (ESD) 
as an integral component of their curricula (Hedefalk et al., 2015; Laurie et al., 2016). It 
is envisaged that, ESD will inculcate sustainable practices in children as a step towards 
attaining a sustainable future for all (Hedefalk et al., 2015). This will require children 
to be competent in multiple conservation-related attributes, including knowledge, 
attitudes, skills, and values that will enable them to tackle the volatile, yet escalating 
environmental issues, both at a local and global level (Laurie et al., 2016; Selby, 2017). 
However, Selby (2017) argues that a fundamental flaw in implementing ESD today is 
the marginalisation of nature experiences and emotional connections with nature. 
Hence, the predominantly de-natured pedagogies of ESD currently in practice must 
be transformed to increase children’s direct nature experiences (DNEs) for a successful 
internalisation of the required attributes. Meanwhile, other experts call upon global 
policymakers to address the growing disconnect between people and nature in their 
sustainability-targeted plans, particularly by promoting experiential learning through 
increased DNEs to strengthen nature connections since childhood as a foundation to 
maintain thriving ecosystems for future generations (Convention on Biological 
Diversity, 2018). These views are supported by strong evidence that childhood nature 
experiences are pivotal to create sustained relationships with nature that will impact 
long-term biodiversity conservation (Beery & Jørgensen, 2018; Imai et al., 2018; 
Kellert et al., 2017; Mohamed, 2012; Sugiyama et al., 2021). Nonetheless, there is 
little empirical research focusing specifically on how DNEs lead to appropriate 
conservation-related behaviours, particularly in willingness to conserve biodiversity.

LITERATURE REVIEW

Despite the growing voices to increase children’s DNEs, contemporary children 
are increasingly confined to small spaces within intensely urbanised environments 
(Charles et al., 2018; Soga & Gaston, 2016; Zhang et al., 2014), subjected to the fast 
pace and challenges of current times (Novotný et al., 2021). This plight of modern-
day children has been aptly portrayed as the “bubble-wrap generation” (Malone, 2007, 
p. 513), and the “apartment child” (Ceylan, 2018, p. 669). This situation would not 
only deprive children of engaging in meaningful DNEs voluntarily with nature, but 
also pose challenges for facilitating such experiences through formal or informal means. 

DNEs typically involve direct, first-hand interactions that engage the senses, although 
there are notable (Gaston & Soga, 2020; Longbottom & Slaughter, 2016), and sometimes 
conflicting, variation in definitions across research (Soga & Gaston, 2020). DNE 
frequentness, i.e., how often children engage in DNEs, is usually explored in terms of time 
spent outdoors (Hand et al., 2018; Larson et al., 2018), rural-urban differences (Almeida 
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et al., 2018; Mustapa et al., 2018) or nature-based educational programs (Otto & Pensini, 
2017). Most importantly, DNE frequentness can influence many conservation-related 
attributes, although this study focuses on biodiversity knowledge (BK), affective attitudes 
and conservation willingness (CW). 

Many studies illustrate the positive influences of increased DNE frequency on multiple 
dimensions of children’s BK. Examples include increased knowledge of wild species 
taxonomy (Lindemann-Matthies, 2005), spider morphology (Otto & Pensini, 2017), plant 
and animal life, species interactions, and behaviour (San Jose & Nelson, 2017), endangered 
species, their habitats (Barthel et al., 2018), and identification of birds (White et al., 2018) 
and spiders (Albo et al., 2019) after planned experiences. Increased BK has also been linked 
to an increased frequency of habitual, unplanned DNEs in less urban areas, such as threats 
to species (Paraskeva-Hadjichambi et al., 2012), morphology of plants (Villarroel et al., 
2018), identification of arthropods (Cornelisse & Sagasta, 2018), and native mammals 
(Almeida et al., 2018). Nonetheless, such experiences do not always produce the expected 
effects (Mulder et al., 2009; Schlegel et al., 2015). Furthermore, it is unclear whether these 
are direct or indirect effects of DNEs. Notably, BK also influences multiple dimensions of 
affective attitudes towards biodiversity and conservation-related behaviours as elaborated 
in the next paragraph. below. 

Attitude is a complex, multidimensional concept, one of which is affective attitudes, 
which involve feelings towards an object or an issue (Albarracín et al., 2005). Multiple 
studies demonstrate that increasing DNE frequentness has a positive influence on various 
measures of affective attitudes towards biodiversity. One example is connectedness to nature 
(CTN), which has been significantly correlated with nature around children’s homes, which 
enhances DNEs (Cheng & Monroe, 2012). Likewise, children living in less urban districts, 
with higher species observations, have a stronger CTN than their urban counterparts (Imai 
et al., 2018). Furthermore, hands-on experiences with animals are associated with sustained 
positive shifts in children’s CTN, such as enhanced empathy towards salamanders and 
concern for nature (Barthel et al., 2018). They also enhance biophilic shifts towards animals, 
including decreased fear (Albo et al., 2019; Ballouard et al., 2012; Ferreira, 2012; Giusti, 
2019; Tomažič, 2011), disgust (Giusti, 2019; Tomažič, 2011), negative perceptions, evasion, 
and destructive thoughts (Albo et al., 2019). Similarly, habitual DNEs improve affective 
attitudes towards species (Lindemann-Matthies, 2005; Soga et al., 2016; Zhang et al., 
2014). Some findings also show that the effects of increased DNEs on affective attitudes 
are direct (e.g., Collado et al., 2015; Duron-Ramos et al., 2020). Conversely, decreased 
DNE frequency increases negative attitudes, for instance, towards invertebrates (Cornelisse 
& Sagasta, 2018; Soga et al., 2020). 

In addition to DNEs, affective attitudes are strongly associated with BK (Albo et al., 2019; 
Cornelisse & Sagasta, 2018; Schlegel et al., 2015; Soga et al., 2020). For instance, Albo et al. 
(2019) found that while knowledge increased after brief direct experiences with unpopular 
animals, attitudes remained unchanged. Rather, as knowledge increased with repeated 
interaction, children’s fears decreased, and attitudes improved remarkably. Such shifts 
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suggest that BK have direct effects on affective attitudes. One possible explanation fo r 
these effects is that some negative attitudes, like fear and disgust, that may originate from 
biases associated with culture or prejudice towards unpopular species, can undergo positive 
re-orientation with appropriate experiential learning (Breuer et al., 2015). The influence of 
experiential learning on shifting attitudes is emphasised by other authors (Meidenbauer et 
al., 2019; Yli-Panula et al., 2018) as well. That being said, it must be noted that affective 
attitudes towards biodiversity are influenced by ambient contexts such as work (Collado et 
al., 2015), wildlife exploitation (Mulder et al., 2009), utility values, sustenance, and safety 
(Pam et al., 2021). Notably, a confirmed rise in indifference towards unpopular species like 
insects regardless of their environs (Imai et al., 2018) indicates emerging negative trends 
in attitudes among children towards biodiversity that must be curbed. Understanding 
the influences of DNEs on attitudes is important because they reflect perceptions about 
biodiversity, which can form the motivational basis for protecting biodiversity (Yli-Panula 
et al., 2018) which can be mirrored in adulthood (Beery & Jørgensen, 2018; Kellert et al., 
2017; Sugiyama et al., 2021).  

DNE frequentness in diverse contexts can influence multiple conservation-related 
behaviours. Willingness to conserve biodiversity, or CW, represents one such conservation 
behaviour. CW is usually targeted at animals. In this regard, planned interactive experiences 
with animals have been found to enhance children’s CW, as exemplified by increased 
willingness to protect snakes (Ballouard et al., 2012) and the intention to continue feeding 
birds (White et al., 2018). Also, the increased frequency of habitual DNEs invokes positive 
CW towards animals (Cornelisse & Sagasta, 2018; Soga et al., 2016; Zhang et al., 2014). 
Findings suggest that the influence of DNEs on conservation-related behaviours is 
not straightforward. Although not commonly and specifically e vident i n t he c ontext o f 
willingness among children, Cheng and Monroe (2012) demonstrated that DNEs and 
attitudes have positive direct effects on conservation-related behaviours. In contrast, Collado 
et al. (2015) demonstrated that children’s frequency of DNEs has both direct and indirect 
effects on conservation-related behaviours, which can be negative or positive depending 
on the context (Collado et al., 2015). However, most evidence supports that the positive 
effects through increasing the DNE frequency on conservation-related behaviours occur 
indirectly through mediators rather than directly. Often, these effects are independently 
mediated through affective attitudes (Collado et al., 2015; Duron-Ramos et al., 2020; Soga 
et al., 2016; Zhang et al., 2014), and on occasion, through BK (Cheng & Monroe, 2012; 
Otto & Pensini, 2017). Parallel mediation effects of BK and affective attitudes (Otto & 
Pensini, 2017) are also demonstrated. Meanwhile, direct, independent effects of increased 
BK on CW (Cornelisse & Sagasta, 2018) are also found. The influence of appropriate 
knowledge on CW is highlighted by findings that relate the lack of adequate knowledge 
about local wildlife with negative conservation behaviour (Genovart et al., 2013; Pam et al., 
2021). While some authors emphasise that feelings are more important than knowledge 
to develop concern and positive attitudes towards animals (Ballouard et al., 2011), others 
stress on the importance of considering knowledge and affective attitudes as complementary 
factors that drive behaviour (Otto & Pensini, 2017). 
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Understanding the influences of DNEs on CW directly or indirectly through mediators 
is important for several reasons. One reason is that some experiences can have negative 
impacts on this behaviour. An example is the prioritisation of exotic species for CW by 
children based on vicarious experiences (Ballouard et al., 2011), which, according to Truong 
and Clayton (2020), reflects a disconnection from local biodiversity. The authors further 
caution about the challenges vicarious experiences may pose to biodiversity conservation in 
a world increasingly transformed by technology that is the norm for contemporary children. 
Another reason is that since human actions are the prime threat to biodiversity (Ehrlich & 
Pringle, 2008; Raven & Wackernagel, 2020; Schultz, 2011), positive changes in behaviour 
are key to mitigating this crisis (Schultz, 2011). As noted by Ehrlich and Pringle (2008) a 
few decades ago, the fate of biodiversity rests solely on the actions of humans in 

The literature discussed shows that DNEs can influence CW via multiple pathways that are 
not well-understood in the context of DNEs in children. There is a noted lack of mediated 
effects of BK in this relationship. Given the diverse interrelationships as evidenced, a long 
sequential pathway whereby DNE influences BK, which in turn affects AA thus ultimately 
impacts CW, is plausible. There is a lack of literature that explores this relationship involving 
two mediators in sequence. By exploring these understudied routes, this study contributes 
towards a better understanding of how DNEs exert their effects of CW This understanding 
can contribute towards designing the most effectual experiences that will help realise the 
foremost target, stimulating favourable changes in CW even within the limits of nature 
affordances surrounding children. 

Two theories support the groundwork for contextual experiential learning, attitude 
development, and behaviour through DNEs: the modified Experiential Learning Theory 
(ELT) (Morris, 2019) and the Model of Modes of Learning in Childhood Development 
(Kellert, 2005). The contextually grounded learning cycle of the revised ELT supports that 
these experiences can lead to changes in attitudes and behaviour through learning. Kellert’s 
(2005) model supports that DNEs influence multiple dimensions of learning and attitudes. 
The rationale for multiple relationships among the variables is better supported by the 
Environmental Competency Model (ECM) (Kaiser et al., 2008; Roczen et al., 2014) that is 
typically applied in environmental education. According to the ECM, both environmental 
knowledge and CTN interact to influence conservation behaviour. Knowledge and attitudes 
form the intellectual and motivational basis for conservation behaviour. Furthermore, 
attitudes exert a stronger influence on behaviour than knowledge (Roczen et al., 2014). This 
study importantly contributes to extending the application of these theories and models 
to the realm of DNEs among children, towards a better understanding of the relationship 
between their DNEs and CW.

This study aimed to examine the mediating effects of BK and AA in the relationship 
between DNEs frequentness and CW Considering the relationships identified in the 
literature and supporting theories, the following hypotheses were formulated and tested:
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H1: Experience frequentness (EF) will have significant direct and positive effects 
on CW without passing through either BK or affective attitude (AA).

H2: BK will have a significant positive mediating effect on the relationship 
between Experience frequentness and CW. 

H3: AA will have a significant positive mediating effect on the relationship 
between EF and CW. 

H4: BK (mediator 1) and AA (mediator 2) in this sequence will have significant 
positive mediating effects on the relationship between EF and CW. 

The null hypotheses claimed zero effects. 

METHODS

Participants and Study Sites

The participants in this study were children recruited from public schools in seven islands 
in the Maldives. The final sample consisted of 429 children (M = 11.8 years; SD = 0.42) 
of which 45.5% were males and 54.5% were females. The sample was drawn using a 
proportionate stratified random sampling method, with each island considered as one 
stratum. This method allows each stratum to be represented more appropriately than simple 
random sampling (Cohen et al., 2018; Creswell & Plano Clark, 2018;. Additionally, a 
power calculation was run using G*Power 3.1. Based on settings recommended by scholars 
(Murray et al., 2021; Wan Muhamad et al., 2018), the F-test family for linear multiple 
regression involving three predictor variables was chosen. With alpha set at 0.05, power at 
0.80 and effect size at medium (ƒ2 = 0.15) the analysis recommended a minimum sample 
size of 77. For a smaller effect size, a larger sample would be necessary. Hence, the sample 
size in this study was sufficient for a medium effect size. 

Data Collection Tool

Data for this study was collected using a survey questionnaire. The questionnaire comprised 
of four topics: (1) frequentness of DNEs, (2) BK, (3) AA, and (4) CW. Except for the 
DNE frequentness, the items were based on large, coloured photographs of 20 animals 
(caterpillar, frog, snail, butterfly, hermit crab, crab, waterhen, lizard, spider, bat, gecko, wasp, 
centipede, dragonfly, earthworm, rhinoceros beetle, bee, cotton stainer bug, grasshopper,  & 
tadpole) and 10 plants (screw pine, mangrove, Indian almond, mangrove apple, sea hibiscus, 
Jamaican cherry, banyan tree, ball nut tree, sea lettuce, and breadfruit). Most were common 
to many study sites while few were important to biodiversity in the Maldives.
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Direct nature EF

To measure the direct nature EF, or simply EF, each child was asked about how many 
times they participated in three nature-based activities in nearby natural places: (1) visit (2) 
interact with plants and (3) interact with animals. Responses to each question were scored 
on a four-point scale as Never (0), Less than once a month (1), At least one or more times 
every month (2), or Almost every day (3). The mean of the three activities represented an 
(EF Score). The scale in this study showed a Cronbach alpha coefficient of 0.53. While this 
value is typically considered poor, it was deemed acceptable based on criteria in supporting 
literature (Cho & Kim, 2015; Pallant, 2016; Taber, 2018). This variable was assessed using 
questions and scale adapted from Soga et al. (2016, 2018).

Biodiversity knowledge (BK)

BK measured the species identification knowledge by asking children to name the organisms 
presented in the 30 photographs described earlier. Each correct identification was scored 
as (+1). The mean score represented as the BK Score ranged from 0 to +30 per child. The 
internal consistency of the scale was good (Kuder Richardson 20 test score = 0.87). Earlier 
studies have also used similar methods to measure the identification of mammals (Almeida 
et al., 2018) and invertebrates (Schlegel et al., 2015). 

AA

To measure AA, three questions were framed to assess feelings towards each species in the 
30 photographs. The responses were scored on a 3-point scale: Like (2), No feelings (1), and 
Dislike (0). The mean of these items expressed as an AA Score ranged from 0 to 60. This 
score represented a measure of AA towards biodiversity. The scale showed excellent internal 
consistency (Cronbach alpha coefficient = 0.96). This method is adapted from Soga et al. 
(2016) although the present study included plants as well. Similar methods have been used 
in other studies to measure AA, for instance, towards invertebrates (Schlegel et al., 2015). 

CW

CW measured children’s willingness to protect the species shown in the photographs. 
Adapting from Soga et al. (2016 a single question asked whether the child would like to 
protect the animal or plant shown in the photo. The responses were scored on a 3-point 
scale as like (2), no feelings (1), and dislike (0). The CW Score also ranged from 0 to 60. The 
scale indicated excellent internal consistency (Cronbach alpha coefficient = 0.94). A similar 
method was also used by Zhang et al. (2014) to determine CW. 

Validity

Before data collection, the content validity, i.e., the sufficiency of depth and breadth of 
the topic and the construct validity i.e., whether the instrument measures the proposed 
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constructs (Cohen et al., 2018) was established. The first was attested by four independent 
experts using a rating tool. The latter was confirmed by a Kaiser-Meyer-Olkin (KMO) test, 
as suggested by  scholars (Massey, 2019).

Research Procedure 

This study was approved by the ethics committee of Universiti Sains Malaysia. Data was 
collected online using a Google survey questionnaire. Class-teachers from Grade 6 of 
each school arranged for children to meet online at a scheduled time. The purpose and 
instructions were explained to the children by author 1 and the link to the questionnaire 
was provided to them. The t eachers a nd author 1  (on video) r emained online until t he 
children finished, to address issues and ensure (as best as possible) that the data collection 
process was reliable, and children were in safe settings. 

Data Analysis

The data was initially analysed with IBM SPSS statistics for Windows version 
26. Normality of data was confirmed by conducting skewness and kurtosis tests 
(cut-off value of ± 1), the Kolmogorov-Smirnov test and Shapiro-Wilk test (p >0.5), 
and visual assessments of the distributions of data in a histogram, based on guidelines 
(Cohen et al., 2018; Pallant, 2016; Tabachnick & Fidell, 2013). Descriptive statistics were 
applied to each variable. Preliminary Pearson product moment-correlation coefficient 
analyses were run to determine the relationship between EF, BK, AA, and CW scores. 

To determine serial mediation of BK and AA in the relationship between DNEs 
frequentness and CW, a serial mediation analysis was performed using the two serial 
multiple mediation model (Model 6) of Hayes PROCESS (version 3.5). For it to be 
suitable for mediation, outcome variables must be continuous. The errors in estimation 
must also meet the statistical assumptions of OLS regression which includes normality, 
linearity, and homoscedasticity (Hayes, 2012; Kane & Ashbaugh, 2017). These assumptions 
were therefore verified. PROCESS macro enable examining both direct (effects of X on 
Y independent of the mediator) and indirect effects (effects of X on Y through mediators) 
(Demming et al., 2017; Hayes, 2018). This method has the advantage of being simpler 
than more widely applied analyses like Structural Equation Modelling, yet producing 
practically similar results for models based only on observed variables (Hayes, 2018; Hayes 
et al., 2017). Another advantage is that the Hayes PROCESS uses a regression-based 
bootstrapping approach to mediation analysis. This  non-parametric method, unlike normal 
theory approaches, does not require normally distributed data but allows the testing of 
hypotheses with greater power (Hayes, 2018). 

The two serial mediation model hypothesises that two mediators sequentially 
influences the relationship between X and Y with the assumption that a justifiable causal 
chain exists in the specified direction. (Hayes, 2012). The model tested in this study and 
the direct and indirect effects, are shown in Figure 1. 
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Figure 1. Path diagram depicting the hypothesised relationships between DNE, BK, AA, 
and CW using Hayes PROCESS Model 6 involving two mediators

According to the model in Figure 1, controlling for demographic factors and islands, 
BK (mediator 1) and AA (mediator 2) in sequence are predicted to mediate the 
relationship between experience frequentness (IV) and CW (DV). The model was tested 
using 10,000 bootstrap samples set at 95% confidence intervals and p = .05 according to 
recommendations by Hayes (2018). The null hypothesis assumes that indirect effects 
are zero. To claim statistical significance, the bootstrap CI generated must not cross 
zero. In this case, H0 is rejected, and significant indirect effects are claimed. If the CI 
crosses 0, the H0 fails to reject and indicate no significant effects. 

RESULTS

A summary of the means, standard deviations, and correlations for each of the study 
variables are shown in Table 1. 

Table 1. Descriptive statistics and correlation analysis results 
  Variables Mean SD 1 2 3 4

Pearson correlation between DNE frequency and other variables

1 EF Score 1.74 0.71 –

2 Total BK Scores 17.15 5.55 .166** –

3 Mean attitude score 34.01 10.72 .207** .225** –

4 Total CW score 41.37 13.08 .128** .195** .787** –
Note: ** Correlation is significant at the p < 0.01 level (2-tailed). N= 429 small (r between 0.10 to 0.29); medium (r 
between 0.30 to 0.49), large (0.50 to 1.0)  
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As seen in Table 1, the Pearson correlation analysis showed significant positive correlations 
among the variables.  

Effects of BK and AA in the Relationship between DNE Frequentness and CW Table 
2 shows the results of the mediation analysis for the tested model. 
Table 2. Effects of BK and AA on relationship between experience frequentness and CW 

Paths Model pathways Coefficient b SE t p
95% CI 

LL UL

a1 Direct effect of EF on BK 0.43 0.12 3.48 0.001*** 0.19 0.68

a2 Direct effect of EF on AA 2.63 0.71 3.70 0.000*** 1.23 4.02

d21 Direct effect of BK on AA 1.14 0.27 4.17 0.000*** 0.60 1.68

b1 Direct effect of BK on CW 0.06 0.07 0.76 0.448 -0.09 0.20

b2 Direct effect of AA on CW 0.32 0.01 25.36 0.000*** 0.30 0.35

c’ Direct Effect of (EF on CW) -0.24 0.19 -1.27 0.203 -0.61 0.13

c Total model effects (EF on CW) 0.79 0.29 2.67 0.008** 0.21 1.36

effect boot se bootll bootcl

a1b1 Indirect effect:  EF   BK  CW 0.02 0.03 -0.04 0.10

a2b2 Indirect effect: EF   AA   CW 0.84 0.25 0.36 1.33

a1d 
21b2

Indirect effect: EF   BK    AA  
CW

0.16 0.07 0.05 0.31

total indirect effects (EF   CW) 1.03 0.25 0.55 1.52

Note:** pathway significant p <0.01; *** pathway significant at p < 0.001. Significant pathways are noted in bold (95% CI does not 
cross zero). All pathways are unstandardised, indirect effects were computed using 10,000 bootstrap samples. 

The relationships among the variables, non-standardised beta (b) values and the significance 
levels associated with the relationships for Model 1 are depicted in Figure 2. 

Figure 2. Two serial multiple mediation of BK and AA in the relationship between 
EF and CW with non-standardised beta (b) values
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As seen from Table 2 and Figure 2, the direct effect of EF on BK, t (427) = 3.48, p < 0.001; 
(b = 0.43; SE = 0.12; 95% CI [0.19, 0.68]) and on AA t (426) = 3.70, p  < 0.001; (b = 2.63, 
SE = 0.71, 95% CI [1.23, 4.02]) were significant and positive. However, the direct effect of 
EF on CW was not significant, t (425) = –1.27, p = 0.2034; (b = -0.24, SE = 0.19, 95% CI 
[–0.61, 0.13]). The direct effect of BK on CW is not significant, t (425) = 0.76, p = 0.448; (b 
= 0.06, SE = 0.07, 95% CI [-0.09, 0.20). The direct effect of AA on CW was significant and 
positive, t (425) = 25.36, p < 0.001; (b = 0.32, SE = 0.01, 95% CI [0.30, 0.35]). The direct 
effect of BK on AA was significant and positive, t (426) = 4.17, p < 0.001; (b = 1.14, SE = 
0.27, 95% CI [0.60, 1.68). 

Using the bootstrap confidence intervals, the indirect effect of EF on CW mediated only 
by BK, was not statistically significant (effect: 0.02, 95% CI [–0.04,  0.10]) but the indirect 
effect of EF on CW mediated only by AA, was statistically significantly positive (effect 
= 0.84,  95% CI [0.36, 1.33]) The indirect effect of EF on CW, mediated by BK and AA 
in series, with BK influencing AA, which in turn influences CW, was also statistically 
significant (effect = 0.16, 95% CI [0.046, 0.31]). The total indirect effect of EF on CW was 
significant (effect = 1.03, 95% CI [0.55, 1.52]). The total model effects of EF (sum of direct 
and indirect effects) on CW were significant t (427) = 2.67, p = 0.008; (b = 0.79, SE = 0.29, 
95% CI [0.21, 1.36]). 

DISCUSSION 

The present study aimed to examine the mediating effects of BK and AA in the relationship 
between DNE frequentness and CW. In this analysis, several direct effects, which represents 
causal effects of one variable on another independent of the mediator (Hayes, 2018) were 
also uncovered. These can help explain relationships among variables and how mediators 
may exert their influences.

Consistent with literature that support similar associations (Collado et al., 2015; Duron-
Ramos et al., 2020; Soga et al., 2016; Zhang et al., 2014), this study found significant 
positive associations between experience frequentness and CW. However, contrary to 
expectations H1 and similar to findings by Soga et al. (2016) and Zhang et al. (2014), the 
mediation analyses failed to signify direct effects of experience frequentness on CW, i.e., 
increasing the frequency of DNEs does not directly lead to CW. Together, these two results 
support the involvement of other factors in explaining positive association. 

Like many past studies (Almeida et al., 2018; Cornelisse & Sagasta, 2018; Freeman et 
al., 2018; Otto & Pensini, 2017) (N = 255, and in contrast to others (Schlegel et al., 
2015), this study revealed significant positive associations between increased experience 
frequentness and BK. Unlike these studies, the present findings also confirmed that 
experience frequentness exerted significant, positive direct effects on BK. Hence, experience 
frequentness significantly and positively predicts BK. In other words, frequent DNEs can 
cause positive changes in BK. 
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Supporting other studies (Ballouard et al., 2011; Cornelisse & Sagasta, 2018; Otto & 
Pensini, 2017), the present study did confirm significant, positive correlations between BK 
and CW However, the results do not support significant direct effects of BK on  CW. 
Although unexpected considering supportive evidence of this relationship (Cornelisse 
& Sagasta, 2018), it is not unusual given that observed positive associations between 
environmental knowledge and behaviour are often disputed and fail to confirm or only 
weakly confirm direct influences (Otto & Pe nsini, 2017). No tably, the dimensions of 
biodiversity examined (animals’ ecosystem functions) and the experience contexts (planned 
interactive) by Cornelisse and Sagasta (2018) were different from this study. Also in contrast 
to some studies (Otto & Pensini, 2017), the findings did not support H2, the hypothesised 
significant independent mediating effect of BK in the re lationship between experience 
frequentness and CW. The differences in dimensions of knowledge examined, specifically, 
knowledge about fauna, flora, and systems in the cited study and species identification 
knowledge in the present one, as well as the contexts of experiences may contribute to the 
differences in results. These findings suggest that the effects of DNEs on CW via BK is 
complex. Nonetheless, experiences must be encouraged to achieve positive effects.

Reflecting literature that supports positive associations between experience frequentness 
and AA (Cheng & Monroe, 2012; Cornelisse & Sagasta, 2018; Gaston & Soga, 2020; 
Soga et al., 2016; Zhang et al., 2014), the present results also evidenced significant positive 
associations between these variables. Furthermore, as indicated in other studies (Collado et 
al., 2015; Soga et al., 2016; Zhang et al., 2014), the results confirmed significant direct effects 
of experience frequentness on AA. The results also support that AA exert significant and 
positive direct effects on CW and hence are positive predictors of CW. Similar predictive 
effects of attitudes on children’s pro-environmental behaviours have been reported (Cheng 
& Monroe, 2012). Thus, experiencing nature frequently can cause direct positive changes in 
AA, while attitudes can cause direct positive changes in CW.

As expected in H3, AA were found to exert independent, significant positive mediating 
effects in the relationship between experience frequentness and CW Hence, experiencing 
DNEs frequently can lead to positive effects on CW through AA. These results are congruous 
with multiple others which illustrate that the effects o f DNEs o n m any conservation-
related behaviours are mediated by affective attitudes (Cheng & Monroe, 2012; Duron-
Ramos et al., 2020; Otto & Pensini, 2017), in particular, conservation willingness (Soga 
et al., 2016; Zhang et al., 2014). Possibly, increased DNE frequentness enhance CW by 
promoting positive effects on multiple dimensions of AA including biophilia (Ballouard 
et al., 2012; Zhang et al., 2014). Nonetheless, the confirmation of both direct and indirect 
effects of DNE frequentness on behaviour depending on context (Collado et al., 2015) 
underscores the importance of contexts in examining relationships. 

The results support the hypothesised H4 serial mediation of BW and AA on the 
relationship between experience frequentness and CW. Hence, the results confirm little 
known causal sequential pathway whereby experience frequentness influence BK, which 
in turn influences AA, and subsequently influences CW in children. A crucial link in this 
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path is the significant direct of BK on AA found in this study. This confirmation is also 
important because, by establishing such direct effects that are not evident in literature, it 
supports the experiential learning effects on attitudes discussed by scholars (Meidenbauer 
et al., 2019; Yli-Panula et al., 2018). Although specific direct effects are not reported in 
the studies, the effects of knowledge on attitudes may be best explained based on the 
effects of live experiences. For instance, Albo et al. (2019) demonstrated that as children’s 
knowledge of spiders increased with interactive experiences, their attitudes towards them 
also became more positive. One explanation is that improved knowledge with experiences 
enhances understanding of species (Ballouard et al., 2012; Soga et al., 2020) which may 
then have positive effects on multiple dimensions of biophilia. Specifically, authors explain 
that appropriate knowledge could reduce fear perceptions (Albo et al., 2019), dispel false 
negative attitudes, correct misconceptions (Soga et al., 2020), biases and myths (Breuer et 
al., 2015) among many other negative attitudes. Supporting these ideas further, a lack of 
knowledge has been associated with negative attitudes (Imai et al., 2018; Pam et al., 2021) 
and behaviours (Pam et al., 2021; Yli-Panula et al., 2018) towards species. 

Although the direct effects of DNE frequentness on CW were insignificant, its total indirect 
effects were. This combination of effects (insignificant direct plus significant total indirect 
effects) support full mediation (Demming et al., 2017). Additionally, the total model effects 
of DNE frequentness (sum of direct and indirect effects) were significant. Therefore, this 
study demonstrates that overall, DNE frequentness has positive effects on CW attributed 
to significant indirect effects mediated independently by AA and BK and AA sequentially, 
with BK influencing AA, rather than direct effects. 

Limitations

The main limitation of this study is collecting data online because children’s self-reports 
could be influenced to some extent despite the efforts made to secure reliability of the data 
collection process. Another is that responses to pictures, even if it is of good quality, would 
be different compared to real, hands-on experiences. Live experiences may change the 
outcomes like attitudes and behaviours following sensory engagements; hence, responses 
to live experiences including dimensions of attitudes like fear and disgust require further 
investigation. 

CONCLUSIONS AND RECOMMENDATIONS

Increased frequentness of DNEs positively influences CW. In this relationship, AA stand 
out as key mediating factor. This relationship can also be explained via a sequential pathway 
whereby DNEs have positive effects on BK which positively influences AA which then 
brings about positive changes in CW. Establishing this indirect serial path gives crucial 
insight into how DNEs, BK, and AA link up to effectuate positive CW. Hence, although 
independently, CW does not exert either direct or mediating effects on CW, its role is 
no less important in regard to its influences on CW. Overall, these findings show that 
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DNE frequentness influences CW indirectly rather than directly. Taken together, the 
findings support the view that children must have DNEs frequently in ways that stimulate 
knowledge to evoke positive attitudes and thereby elicit positive CW. 

The findings clearly point to the fact that focusing on attitudes is key to positive CW and 
that BK is a means to bring about this change. Hence, it is recommended that collaborative 
efforts are made among stakeholders to encourage and facilitate contextually rich direct 
nature experiences for children in a way that foster BK through active learning to elicit 
positive AA, and CW. In particular, it is recommended that schools play a proactive role 
in facilitating these experiences, either formally or informally, through environmental 
education and curriculum design to shift the focus from mere knowledge transmission 
to nurturing AA with the aspiration to promoting long-lasting effects on CW. Th e 
findings suggest that focusing on multiple theories are necessary in designing education 
towards SD. Further work is necessary to identify factors that influence DNEs in their 
local environments to fully understand the contextual basis of relationships so that optimal 
experiences can be facilitated for children. Moreover, it is also recommended that the ways 
in which children experience nature and their influences on outcomes are examined.

ACKNOWLEDGEMENTS

The authors are grateful to the school children who participated in this study and the school 
staff who facilitated data collection in the most trying times of COVID-19. This study 
received no external funding.

REFERENCES 

Albarracín, D., Johnson, B. T., & Zanna, M. P. (2005). Attitudes: Introduction and scope. 
In D. Albarracin, B. T. Johnson, & M. P. Zanna (Eds.), The handbook of attitudes  
(pp 3–19). Lawrence Erlbaum Associates, Inc.

Albo, M. J., Montes De Oca, L., & Estevan, I. (2019). Fearless and positive children after 
hands-on educational experience with spiders in South America. Journal of Biological 
Education, 55(4), 1–11. https://doi.org/10.1080/00219266.2019.1703783

Almeida, A., García Fernández, B., & Strecht-Ribeiro, O. (2018). Children’s knowledge 
and contact with native fauna: A comparative study between Portugal and Spain. 
Journal of Biological Education, 54(1), 17–32. https://doi.org/10.1080/00219266.20 
18.1538017

Ballouard, J. M., Brischoux, F., & Bonnet, X. (2011). Children prioritize virtual exotic 
biodiversity over local biodiversity. PLoS ONE, 6(8). https://doi.org/10.1371/journal.
pone.0023152

Ballouard, J. M., Provost, G., Barr, D., & Bonnet, X. (2012). Influence of a field trip on the 
attitude of schoolchildren toward unpopular organisms: An experience with snakes. 
Journal of Herpetology, 46(3), 423–428. https://doi.org/10.1670/11-118

https://doi.org/10.1080/00219266.2018.1538017
https://doi.org/10.1371/journal.pone.0023152


From Children’s Direct Nature Experiences to Conservation Willingness

207

Barthel, S., Belton, S., Raymond, C. M., & Giusti, M. (2018). Fostering children’s connection 
to nature through authentic situations: The case of saving salamanders at school. 
Frontiers in Psychology, 9, Article 928. https://doi.org/10.3389/fpsyg.2018.00928

Beery, T., & Jørgensen, K. A. (2018). Children in nature: sensory engagement and the 
experience of biodiversity. Environmental Education Research, 24(1), 13–25. https://
doi.org/10.1080/13504622.2016.1250149

Breuer, G. B., Schlegel, J., Kauf, P., & Rupf, R. (2015). the importance of being colorful and 
able to fly: Interpretation and implications of children’s statements on selected insects 
and other invertebrates. International Journal of Science Education, 37(16), 2664–2687. 
https://doi.org/10.1080/09500693.2015.1099171

Ceballos, G., Ehrlich, P. R., & Dirzo, R. (2017). Biological annihilation via the ongoing 
sixth mass extinction signaled by vertebrate population losses and declines. Proceedings 
of the National Academy of Sciences of the United States of America, 114(30), E6089–
E6096. https://doi.org/10.1073/pnas.1704949114

Ceylan, M. (2018). With parental eye, factors that prevent to attend nature activities. 
Educational Research and Reviews, 13(24), 769–776. https://doi.org/10.5897/
err2018.3629

Charles, C., Keenleyside, K., Chapple, R., Kilburn, B., Salah van der Leest, P., Allen, 
D., Richardson, M., Giusti, M., Franklin, L., Harbrow, M., Wilson, R., Moss, A., 
Metcalf, L., & Camargo, L. (2018). Home to us all: How connecting with nature helps 
us care for ourselves and the Earth.Retrived from http://hdl.handle.net/10545/623158

Cheng, J. C. H., & Monroe, M. C. (2012). Connection to nature: Children’s affective 
attitude toward nature. Environment and Behavior, 44(1), 31–49. https://doi. 

org/10.1177/0013916510385082
Cho, E., & Kim, S. (2015). Cronbach’s Coefficient Alpha: Well known but poorly 

understood. Organizational Research Methods, 18(2), 207–230. https://doi. 
org/10.1177/1094428114555994

Cohen, L., Manion, L., & Morrison, I. (2018). Research methods in education (8th ed.). 
Routledge.

Collado, S., Corraliza, J. A., Staats, H., & Ruíz, M. (2015). Effect of frequency and mode 
of contact with nature on children’s self-reported ecological behaviors. Journal of 
Environmental Psychology, 41, 65–73. https://doi.org/10.1016/j.jenvp.2014.11.001

Convention on Biological Diversity. (2018). Recommendations for Increased Focus on 
Connecting Recommendations for Increased Focus on Connecting People with Nature to 
Inspire Enhanced Action on Biodiversity Conservation. Conference of the Parties to the 
Convention on Biological Diversity, 2018 (CBD/COP/14/INF/20). https://www.cbd. 
int/doc/strategic-plan/Post2020/postsbi/C&nn3.pdf

Cornelisse, T. M., & Sagasta, J. (2018). The effect of conservation knowledge on attitudes 
and stated behaviors toward arthropods of urban and suburban elementary school 
students. Anthrozoos, 31(3), 283–296. https://doi.org/10.1080/08927936.2018.1455 
450

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research 
(3rd ed.). Sage Publications.

https://doi.org/10.1080/13504622.2016.1250149
https://doi.org/10.5897/err2018.3629
https://doi.org/10.1177/0013916510385082


208

Faruhana Abdullah et al.

Demming, C. L., Jahn, S., & Boztug, Y. (2017). Conducting mediation analysis in marketing
  research. Marketing ZFP, 39(3), 76–98. https://doi.org/10.15358/0344-1369-
  2017-3-76
Duron-Ramos, M. F., Collado, S., García-Vázquez, F. I., & Bello-Echeverria, M. (2020). 

The role of urban/rural environments on Mexican children’s connection to nature 
and pro-environmental behavior. Frontiers in Psychology, 11(March), 1–6. https://doi. 
org/10.3389/fpsyg.2020.00514

Ehrlich, P. R., & Pringle, R. M. (2008). Where does biodiversity go from here? A grim 
business-as-usual forecast and a hopeful portfolio of partial solutions. Proceedings 
of the National Academy of Sciences, 105(Supplement 1), 11579–11586. https://doi. 
org/10.17226/12501

Ferreira, S. (2012). Moulding urban children towards environmental stewardship: the Table 
Mountain National Park experience. Environmental Education Research, 18(2), 251–
270. https://doi.org/10.1080/13504622.2011.622838

Freeman, C., Stein, A., Hand, K., & van Heezik, Y. (2018). City children’s nature knowledge 
and contact: It is not just about biodiversity provision. Environment and Behavior, 
50(10), 1145–1171. https://doi.org/10.1177/0013916517732108

Gaston, K. J., & Soga, M. (2020). Extinction of experience: The need to be more specific. 
People and Nature, 2(3), 575–581. https://doi.org/10.1002/pan3.10118

Genovart, M., Tavecchia, G., Ensenat, J. J., & Laiolo, P. (2013). Holding up a mirror to 
the society: Children recognize exotic species much more than local ones. Biological 
Conservation, 159, 484–489. https://doi.org/10.1016/j.biocon.2012.10.028

Giusti, M. (2019). Human-nature relationships in context. Experiential, psychological, 
and contextual dimensions that shape children’s desire to protect nature. PLoS ONE, 
14(12), 1–24. https://doi.org/10.1371/journal.pone.0225951

Hand, K. L., Freeman, C., Seddon, P. J., Recio, M. R., Stein, A., & van Heezik, Y. (2018). 
Restricted home ranges reduce children’s opportunities to connect to nature: 
Demographic, environmental and parental influences. Landscape and Urban Planning, 
172, 69–77. https://doi.org/10.1016/j.landurbplan.2017.12.004

Hayes, A. F. (2012). PROCESS: A versatile computational tool for observed variable mediation, 
moderation, and conditional process modeling. Retrived from http://www.afhayes.com/
public/process2012.pdf

Hayes, A. F. (2018). Introduction to mediation, moderation, and conditional process analysis: A 
regression-based approach (2nd ed.). The Guilford Press.

Hayes, A. F., Montoya, A. K., & Rockwood, N. J. (2017). The analysis of mechanisms and 
their contingencies: PROCESS versus structural equation modeling. Australasian 
Marketing Journal, 25(1), 76–81. https://doi.org/10.1016/j.ausmj.2017.02.001

Hedefalk, M., Almqvist, J., & Östman, L. (2015). Education for sustainable development 
in early childhood education: a review of the research literature. Environmental 
Education Research, 21(7), 975–990. https://doi.org/10.1080/13504622.2014.971716

Imai, H., Nakashizuka, T., & Kohsaka, R. (2018). An analysis of 15 years of trends in 
children’s connection with nature and its relationship with residential environment. 
Ecosystem Health and Sustainability, 4(8), 177–187. https://doi.org/10.1080/2096412 
9.2018.1511225

https://doi.org/10.15358/0344-1369-2017-3-76
https://doi.org/10.3389/fpsyg.2020.00514
https://doi.org/10.17226/12501
http://www.afhayes.com/public/process2012.pdf
https://doi.org/10.1080/20964129.2018.1511225


From Children’s Direct Nature Experiences to Conservation Willingness

209

Kaiser, F. G., Roczen, N., & Bogner, F. X. (2008). 2008_Kaiser_Kompetenzmodell. 
Umweltpsychologie, 12(2), 56–70.

Kane, L., & Ashbaugh, A. R. (2017). Simple and parallel mediation: {A} tutorial exploring 
anxiety sensitivity, sensation seeking, and gender. The Quantitative Methods for 
Psychology, 13(3), 148–165. https://doi.org/10.20982/tqmp.13.3.p148

Kellert, S. R. (2005). Nature and childhood development designing and understanding 
the human-nature connection. In Building for life: Designing and understanding the 
human-nature connection (pp. 63–89). island press.

Kellert, S. R., Case, D. J., Escher, D., Witter, D. J., Mikels-Carrasco, J., & Seng, P. T. (2017). 
The Nature of Americans: Disconnection and recommendations for reconnection. In 
The Nature of Americans. National Report. https://natureofamericans.org/sites/default/
files/reports/Nature-of-Americans_National_Report_1.3_4-26-17.pdf

Larson, L. R., Szczytko, R., Bowers, E. P., Stephens, L. E., Stevenson, K. T., & Floyd, 
M. F. (2018). Outdoor time, screen time, and connection to nature: Troubling 
trends among rural youth? Environment and Behavior, 51(8), 966–991. https://doi. 
org/10.1177/0013916518806686

Laurie, R., Nonoyama-Tarumi, Y., Mckeown, R., & Hopkins, C. (2016). Contributions of 
education for sustainable development (ESD) to quality education: A synthesis 
of research. Journal of Education for Sustainable Development, 10(2), 226–242. 
https://doi.org/10.1177/0973408216661442

Lindemann-Matthies, P. (2005). “Loveable” mammals and “lifeless” plants: How children’s 
interest in common local organisms can be enhanced through observation of 
nature. International Journal of Science Education, 27(6), 655–677. https://doi. 
org/10.1080/09500690500038116

Longbottom, S. E., & Slaughter, V. (2016). Direct experience with nature and the 
development of biological knowledge. Early Education and Development, 27(8), 
1145–1158. https://doi.org/10.1080/10409289.2016.1169822

Lyle, S. (2021). Philosophy for children, the UNCRC and Children’s voice in the context 
of the climate and biodiversity crisis. Analytic Teaching and Philosophical Praxis, 4(1), 
80–95. 

Malone, K. (2007). The bubble-wrap generation: children growing up in walled 
gardens. Environmental Education Research, 13(4), 513–527. https://doi. 
org/10.1080/13504620701581612

Massey, S. (2019). Learn to use the Kaiser-Meyer-Olkin Test in R with data from the 
Northern Ireland life and times survey: Lesbian, gay, bisexual, and transgender issues 
teaching dataset (Open Access Dataset) (2012). In SAGE research methods datasets 
part 2. Sage. https://doi.org/10.4135/9781526499028

Meidenbauer, K. L., Stenfors, C. U., Young, J., Layden, E. A., Schertz, K. E., Kardan, O., 
Decety, J., & Berman, M. G. (2019). The gradual development of the preference for 
natural environments. Journal of Environmental Psychology, 65, 101328. https://doi. 
org/10.1016/j.jenvp.2019.101328

Mohamed, M. (2012). Changing reef values: An inquiry into the use, management and 
governances of reef resources in island communities of the Maldives. PhD dissertation, 
University of Canterbury Christchurch. http://ir.canterbury.ac.nz/bitstream/
handle/10092/7421/thesis_fulltext.pdf?sequence=1

https://natureofamericans.org/sites/default/files/reports/Nature-of-Americans_National_Report_1.3_4-26-17.pdf
https://doi.org/10.1177/0013916518806686
https://doi.org/10.1177/0973408216661442
https://doi.org/10.1080/09500690500038116
https://doi.org/10.1080/13504620701581612
https://doi.org/10.1016/j.jenvp.2019.101328
http://ir.canterbury.ac.nz/bitstream/handle/10092/7421/thesis_fulltext.pdf?sequence=1


210

Faruhana Abdullah et al.

Morris, T. H. (2019). Experiential learning–a systematic review and revision of Kolb’s 
model. Interactive Learning Environments, 28(8), 1064–1077. https://doi.org/10.10
80/10494820.2019.1570279

Mulder, M. B., Schacht, R., Caro, T., Schacht, J., & Caro, B. (2009). Knowledge and attitudes 
of children of the Rupununi: Implications for conservation in Guyana. Biological 
Conservation, 142(4), 879–887. https://doi.org/10.1016/j.biocon.2008.12.021

Murray, C. V., Jacobs, J. I. L., Rock, A. J., & Clark, G. I. (2021). Attachment style, thought 
suppression, self-compassion and depression: Testing a serial mediation model. PLoS 
ONE, 16(1 January). https://doi.org/10.1371/journal.pone.0245056

Mustapa, N. D., Maliki, N. Z., Aziz, N. F., & Hamzah, A. (2018). The differences of nature 
experiences between urban and rural children. Malaysian Journal of Society and Space, 
14(4), 225–237. https://doi.org/10.17576/geo-2018-1404-18

Novotný, P., Zimová, E., Mazouchová, A., & Šorgo, A. (2021). Are children actually 
losing contact with nature, or is it that their experiences differ from those 
of 120 years ago? Environment and Behavior, 53(9), 931–952. https://
doi. org/10.1177/0013916520937457

Otto, S., & Pensini, P. (2017). Nature-based environmental education of children: 
Environmental knowledge and connectedness to nature, together, are 
related to ecological behaviour. Global Environmental Change, 47, 88–94. 
https://doi. org/10.1016/j.gloenvcha.2017.09.009

Pallant, J. (2016). SPSS survival manual website. Open University Press.
Pam, G., Turshak, L. G., Chaskda, A. A., Mundi, F., & Agboola, B. (2021). Understanding 

the drivers of children’s nature knowledge, attitudes and perceptions and the 
implications for the future of Nigeria’s biodiversity. Journal of Research in 
Forestry, Wildlife & Environment, 13(2), 74–83. https://www.ajol.info/
index.php/jrfwe/article/view/211991/199911

Paraskeva-Hadjichambi, D., Korfiatis, K., Hadjichambis, A. C., & Arianoutsou, M. (2012). 
Conservation reasoning and proposed actions for the protection of threatened plant 
species: Insights from a sample of rural and urban children of Cyprus. Society and 
Natural Resources, 25(9), 868–882. https://doi.org/10.1080/08941920.2011.642461

Raven, P., & Wackernagel, M. (2020). Maintaining biodiversity will define our long-term 
success. Plant Diversity, 42(4), 211–220. https://doi.org/10.1016/j.pld.2020.06.002 

Roczen, N., Kaiser, F. G., Bogner, F. X., & Wilson, M. (2014). A competence model for 
environmental education. Environment and Behavior, 46(8), 972–992. https://doi.
org/10.1177/0013916513492416

San Jose, A. L., & Nelson, K. E. (2017). Increasing children’s positive connection to, 
orientation toward, and knowledge of nature through nature camp 
experiences. International Journal of Environmental and Science Education, 12(5), 
933–944. http://www.ijese.net/makale/1857

Schlegel, J., Breuer, G., & Rupf, R. (2015). Local insects as flagship species to promote 
nature conservation? A survey among primary school children on their attitudes 
toward invertebrates. Anthrozoos, 28(2), 229–245. https://doi.org/10.1080/0892793 
6.2015.11435399

Schultz, P. W. (2011). Conservation means behavior. Conservation Biology, 25(6), 1080–
1083. https://doi.org/10.1111/j.1523-1739.2011.01766.x

https://doi.org/10.1080/10494820.2019.1570279
https://doi.org/10.1177/0013916520937457
https://doi.org/10.1016/j.gloenvcha.2017.09.009
https://www.ajol.info/index.php/jrfwe/article/view/211991/199911
https://doi.org/10.1177/0013916513492416
http://www.ijese.net/makale/1857
https://doi.org/10.1080/08927936.2015.11435399


From Children’s Direct Nature Experiences to Conservation Willingness

211

Selby, D. (2017). Education for sustainable development, nature and vernacular learning. 
CEPS Journal, 7(1), 9–27. https://doi.org/10.25656/01:12955

Soga, M., Evans, M. J., Yamanoi, T., Fukano, Y., Tsuchiya, K., Koyanagi, T. F., & Kanai, T. 
(2020). How can we mitigate against increasing biophobia among children during 
the extinction of experience? Biological Conservation, 242, 108420. https://doi. 
org/10.1016/j.biocon.2020.108420

Soga, M., & Gaston, K. J. (2016). Extinction of experience: The loss of human-nature 
interactions. Frontiers in Ecology and the Environment, 14(2), 94–101. https://doi.
org/10.1002/fee.1225

Soga, M., & Gaston, K. J. (2020). The human: Nature – nature interactions. Proceedings of the 
Royal Society B, 287,201918(1918), 1–10. http://dx.doi.org/10.1098/rspb.2019.1882

Soga, M., Gaston, K. J., Yamaura, Y., Kurisu, K., & Hanaki, K. (2016). Both direct and 
vicarious experiences of nature affect children’s willingness to conserve 
biodiversity. International Journal of Environmental Research and Public Health, 13(6), 
529. https://doi.org/10.3390/ijerph13060529

Soga, M., Yamanoi, T., Tsuchiya, K., Koyanagi, T. F., & Kanai, T. (2018). What are the 
drivers of and barriers to children’s direct experiences of nature? Landscape and Urban 
Planning, 180, 114–120. https://doi.org/10.1016/j.landurbplan.2018.08.015

Sugiyama, N., Hosaka, T., Takagi, E., & Numata, S. (2021). How do childhood nature 
experiences and negative emotions towards nature influence preferences for outdoor 
activity among young adults? Landscape and Urban Planning, 205(October 2020), 
103971. https://doi.org/10.1016/j.landurbplan.2020.103971

Tabachnick, B., & Fidell, L. S. (2013). Review of using multivariate statistics. (6th ed.). 
Harlow.

Taber, K. S. (2018). The use of Cronbach’s Alpha when developing and reporting research 
instruments in science education. Research in Science Education, 48(6), 1273–1296. 
https://doi.org/10.1007/s11165-016-9602-2

Tomažič, I. (2011). Seventh graders’ direct experience with, and feelings toward, amphibians 
and some other nonhuman animals. Society and Animals, 19(3), 225–247. https://doi. 
org/10.1163/156853011X578901

Truong, M. X. A., & Clayton, S. (2020). Technologically transformed experiences of nature: 
A challenge for environmental conservation? Biological Conservation, 244( June 2019), 
108532. https://doi.org/10.1016/j.biocon.2020.108532

Villarroel, J. D., Antón, A., Zuazagoitia, D., & Nuño, T. (2018). Young children’s 
understanding of plant life: a study exploring rural–urban differences in their 
drawings. Journal of Biological Education, 52(3), 331–341. https://doi.org/10.1080/00 
219266.2017.1385505

Wan Muhamad, W. M. A. W., Ibrahim, M. S. M., Husein, A., & Khamis, M. F. (2018). 
Sample size calculations made easy using G*Power. Universiti Sains Malaysia.

White, R. L., Eberstein, K., & Scott, D. M. (2018). Birds in the playground: Evaluating 
the effectiveness of an urban environmental education project in enhancing school 
children’s awareness, knowledge and attitudes towards local wildlife. PLoS ONE, 
13(3), 1–23. https://doi.org/10.1371/journal.pone.0193993

https://doi.org/10.1016/j.biocon.2020.108420
https://doi.org/10.1002/fee.1225
https://doi.org/10.3390/ijerph13060529
https://doi.org/10.1163/156853011X578901
https://doi.org/10.1080/00219266.2017.1385505


212

Faruhana Abdullah et al.

Yli-Panula, E., Jeronen, E., Lemmetty, P., & Pauna, A. (2018). Teaching methods in 
biology promoting biodiversity education. Sustainability, 10(10), 1–18. https://doi.
org/10.3390/su10103812

Zhang, W., Goodale, E., & Chen, J. (2014). How contact with nature affects children’s 
biophilia, biophobia and conservation attitude in China. Biological Conservation, 177, 
109–116. https://doi.org/10.1016/j.biocon.2014.06.011

https://doi.org/10.3390/su10103812



